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Abstract

In contemporary education, we encounter various challenges that can be
transformed into problems and subsequently addressed through problem-solving
processes. In contrast, there are challenges that more fundamentally shape the
actions and dispositions of teachers and students. Amid these concerns, a central
pedagogical question that arises in the present era is whether, within the triangle
of student, teacher, and subject matter, the teacher ought to assume the role of a
facilitator or a mediator. Each of these concepts carries its own underlying
assumptions and presents distinct possibilities and limitations. For instance, the
discourse of facilitation—Ilargely inspired by the intellectual tradition of
pragmatism—has become dominant in educational movements as the
superstructure of a broader pedagogical paradigm. By contrast, the formation of
the concept of mediation, with reference to the importance of culture, rests on a
fundamental presupposition about human perfection and perfectibility,
emphasizing the need to learn from humanity's finest achievements. A range of
thinkers identified as philosophers of culture may be regarded as intellectual
predecessors of this perspective. Within the presupposition of mediation—and
the teacher as mediator—a form of continuity in individual experience, as well as
a connection to a shared cultural heritage, is assumed. The present article seeks
to examine the foundational elements of these two approaches, analyze the
seemingly contradictory aspects of their coexistence, and explore how they might
be coherently arranged in relation to educational aims.
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Extended Abstract

In today’s educational debates, two images of the teacher constantly compete
with one another: the teacher as a “facilitator”, whose task is supposedly limited
to providing a space for dialogue, experience, and student self-expression; and
the teacher as a “mediator”, who carries and transmits humanity’s scientific,
moral, and cultural heritage. This tension is usually discussed at the level of
educational psychology or teaching methods; however, the issue has deeper
philosophical layers that can be explored within the field of philosophy of
education.

The central question of this article is whether the teacher should serve as a
facilitator of learning or as a mediator between the student and humanity’s
cognitive-cultural heritage. In recent decades, the discourse of facilitation has
gained a central role in educational orientations such as Philosophy for Children
(P4C), constructivism, and cooperative learning, opening a space for debate
among educational thinkers and practitioners.

Nevertheless, another group of thinkers—within a tradition that this article
refers to as the “fradition of mediation ”—emphasizes the importance of cultural
heritage, structured knowledge, and the historical continuity of the individual.
Matthew Arnold considered education to be the transmission of “the best that has
been thought and said.” If we compare Arnold’s view with the German Bildung
approach, clear similarities emerge: in both frameworks, education is something
more than the child’s spontaneous development, and its starting point is not
individual psychology but a historical-cultural horizon. Yet the German account
(in Horlacher’s interpretation) appears more structured and philosophical than
Arnold’s, since it interprets Bildung as a foundational concept in cultural
anthropology rather than merely a cultural recommendation for schools.

In contrast, John Dewey, within the horizon of American pragmatism,
conceives education as a social-experiential process in which children learn
through participation in activities, problem-solving, and interaction with their
environment. He insists that learning should not be reduced to rote memorization
and that it must be connected to the learner’s lived experience. For Dewey, within
the pragmatist framework, culture is the product of human interaction with the
social environment, and education is the transmission of social experience
through which society is sustained. Culture, in Dewey’s view, is not a static
collection of inherited artifacts, but a dynamic and continuously reconstructed
process. Society reproduces itself through communication and shared experience.

In this article, attention is given to one of the focal points from which a form
of facilitation arises in pragmatism and a form of mediation emerges in the
Bildung tradition. Autonomy is selected as a shared point of concern in both
approaches in order to compare their potential convergences and divergences.
Based on what has been discussed, we witness two different approaches to the
problem of education; however, if we consider an overarching horizon that seeks
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a coherent educational purpose, a different formulation of the relationship
between these two approaches becomes necessary.

If we return to the concept of Bildung and to Horlacher’s interpretation of the
“educated subject,” we can argue that resolving the conflict between “facilitator
or mediator” requires a reformulation. One way to reformulate the relationship
between these two approaches is through the lens of educational aims and
purposes. Within the broader framework of educational activity, various activities
can be classified according to whether they function as means or as ends. It is
evident that in such a classification, not all educational activities are equal,
depending on the perspectives they realize, they may function instrumentally or
teleologically.

If we accept that autonomy—within which a form of creativity is also
embedded—is a fundamental educational aim within the human tradition, then a
certain dependence and recognizability becomes possible. In this case, the
educated subject is neither merely the product of one-way transmission of
knowledge nor the result of the facilitation of pure individual experience. If
experience is limited to solving immediate problems, the cultural and historical
dimensions of Bildung may be marginalized. Bildung emphasizes that education
must confront the learner with cultural heritage—not simply for its preservation,
but so that the learner can reinterpret it in light of their own time.
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